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Conclusion
The Alter-modernist generation has brought with it a 
new series of challenges. Predominately, these include 
changes in learning behaviour that may diminish 
student perIormance. )reud’s analogy oI the iceberg 
provides an interpretative framework to decipher the 
reasons behind these changes in behaviour and a clue 
as to how these challenges can be most effectively 
addressed. The internet has opened students to more 
information than any previous generation. However, it 
has also developed into a major source of distraction 
and a creator of a new mind-set lacking in many of the 
skills required for higher order thinking. This is most 
evident in lower performing students. However, higher 
performing students are to be distinguished by their 
ability to carefully manage their use of the internet 
in a scheduled, thoughtful, and intentional manner. 
After receiving some instruction on the effects of 
internet use and the possible beneÀts oI developing 
a disciplined and scheduled approach to learning, 
a signiÀcant number oI students reported beneÀcial 
outcomes for their learning. Functional discernment, 
thereIore is seen to provide signiÀcant outcomes Ior 
students who intentionally manage their internet use. 
ThereIore there are two signiÀcant areas 
for consideration. Firstly, a consideration of the 
importance of traditional institutions, such as family 
and religion in maintaining a dominant influence 
in contradistinction to the internet, in forming the 
superego into a robust, creative, discerning and 
constructive mechanism for good, within the life of 
children and adolescents. Secondly, and subsequently, 
the importance of an intentional approach to using 
the internet in a managed, scheduled and thoughtful 
manner, so that an undisciplined use of the internet 
does not inhibit effective learning. Indeed, students 
appear to flourish when the internet Iails to dominate 
but is of assistance to the disciplined, independent and 
creative thinker. TEACH
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“Your life as a teacher begins the day you realise 
that you are always a learner”
 Robert John Meeham
  
My context
This quote has provoked much thought throughout 
my eight years in the teaching profession. It has 
stimulated my curiosity to try new initiatives in the 
classroom and has challenged the way I view my 
role as an educator. As a teacher at Gilson College, 
I have been given the opportunity to participate 
and reflect upon my teaching practices through 
annual Action Research projects. Each year, 
staff members identify an area of their teaching 
pedagogy they wish to explore in more detail, 
undertake research into current academic theories, 
participate in professional learning conversation 
with colleagues and then implement a range of 
teaching strategies in the classroom with the 
intention of improving teacher practice and student 
learning. This reflective process has enabled me to 
come to the conclusion that I am a lifelong learner 
who must take chances to grow and reflect upon 
my professional practice, to continually develop my 
professional capacity, and ultimately, to improve 
and enhance student learning. As a result of this, 
throughout the course of 2017 I have embarked 
on a journey to unlock students’ knowledge and 
understanding, and make it more visible through 
the use of graphic organisers.
 
Figure 1: Students of 8AB displaying their mind maps of the Black Death (left to right- Kathy, Angelica, Tulip, Hope, 
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What are graphic organisers?
Graphic organisers are visual learning strategies 
that guide student thinking and enhance their 
understanding of subject matter. They can be used 
as tools to organise, simplify and scaffold students’ 
thoughts and ideas. Learners can use graphic 
organisers to visually display connections and 
correlations between facts and concepts. These 
tools can also be used to prompt and stimulate 
students’ thinking skills and to guide the structure of 
their responses to learning tasks such as research 
projects or assessments. The organisers also 
provide an avenue for making students’ learning 
visible to the teacher and their peers.
Using graphic organisers in my classroom
During recent units of work on Medieval Europe 
& the Black Death, I wanted to provide my Year 8 
Humanities students with opportunities to become 
independent and active learners who are confident 
and capable individuals. With this goal in mind, I knew 
I had to unlock their higher order and critical thinking 
skills and give them practical tools that helped 
them to think deeply, as well as develop the ability 
to connect key concepts. Over the course of four 
weeks, students used a variety of graphic organisers 
such as Mind Mapping for organising and linking 
concepts, Cause and Effect Charts when displaying 
relationships between phenomena, and Venn 
diagrams to support comparing and contrasting.  
As the teaching and learning sequence 
proceeded and after I assessed the data produced 
from the students’ learning tasks, one thing became 
apparent: every student was able to demonstrate 
though his or her graphic organisers, deeper thinking 
skills, as well as meaningful learning. Their graphic 
organiser summaries had guided them to construct 
and generate more effective written and oral 
responses. The data also revealed that all students 
in the class had become more active learners who 
were better able to understand new material. They 
were also able to delve into more critical thinking by 
expanding upon key topics in detail and establish 
connections between different concepts.
Using the graphic organisers was also a 
great way to integrate ICT to enhance student 
engagement. My students used a number of iPad 
apps, such as Popplet, Total Recall or SimpleMind 
which enabled them to brainstorm key ideas, create 
timelines to sequence events, and time periods, 
as well as giving them the ability to transform 
their knowledge into visual representations that 
they were able to share with others. Using these 
apps also allowed students to take information 
they had internalised and transform it into visual 
representations that visibly displayed their learning.
Important considerations
There are a large number of graphic organisers 
available to teachers. It is imperative that teachers 
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select and utilise templates appropriate for the 
purpose of the teaching and learning that is to 
occur; organisers that will generate specific thinking, 
understandings and skills. For example, if teachers 
want students to develop their ability to sequence 
events and connect ideas, a timeline, flowchart, 
cycle circle or mind map could be beneficial. 
Alternatively, if teachers want to improve students’ 
ability to compare and contrast, a Venn diagram or Y 
chart might be useful.
Advantages of using graphic organisers
The major advantage of using graphic organisers 
to scaffold student learning is that they can be used 
by all students regardless of their learning abilities, 
and can therefore assist teachers to differentiate 
learning for their students. Every student can use 
the templates at their individual point of need, using 
them to breakdown and/or extend their knowledge, 
understanding and skills. Learners will benefit 
from visually seeing connections and relationships 
between facts and other information. The organisers 
then allow students to reflect upon essential 
information and classify and arrange content in a 
way that is meaningful to them. By using graphic 
organisers, students are also able to develop vital 
comprehension skills as well as connect newly 
acquired information to existing knowledge and prior 
understanding, to then make informed statements 
and judgements about the topic at hand. 
Implications for classroom teachers
Graphic organisers are useful tools that can assist 
teachers to formatively and summatively assess 
student learning. Educators are able to observe and 
record students’ understanding, provide immediate 
and ongoing feedback and feed-forward, as well 
as identify areas or specific concepts that need 
more explicit teaching. These organisers are also 
adaptable, being easily applied to any course material 
for any learning area or year level. Teachers can use 
the organisers as ways of differentiating students’ 
abilities and empowering each individual learner to 
succeed. The content developed by students within 
the graphic organisers provides a ‘snapshot’ of where 
each student ‘is at’ in terms of their learning, their 
understanding, knowledge and thinking skills. This 
data can then be used by teachers to drive continuous 
learning and assist in future planning. 
Conclusion
Graphic organisers are important teaching tools that 
teachers can use to guide students’ deep thinking. 
Using graphic organisers in the classroom has not 
only enabled me to make my students thinking more 
visible, but it has enriched classroom learning and 
fostered student growth and development; for that I 
will be forever grateful.
In addition, this project has helped me to come 
to the conclusion that for teachers to be effective 
in our craft, we must actively pursue and seek out 
opportunities to help us grow in our professional 
practice; we must utilise innovative and inclusive 
practices that will engage our students in the 
learning process. It is essential that we equip 
students with a range of skills that will help them 
succeed in the world around them, and graphic 
organisers are one such tool. TEACH
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For more information, further readings and 
worksheets please see the websites below.
References 
Department of Education. (n.d.). Graphic Organisers.’9ictorian 
State Government. Retrieved April 20, 2017 from http://
www.education.vic.gov.au/school/teachers/support/Pages/
graphicorganisers.aspx
Enchanted Learning. (n.d.). Graphic Organizers, Retrieved 
April 26, 2017 from http://www.enchantedlearning.com/
graphicorganizers/
Inspiration Software. (n.d.). Graphic Organisers: Introduction to 
Graphic Organisers. In Teaching and Learning with Graphic 
Organisers. Retrieved April 20, 2017 from http://www.
inspiration.com/visual-learning/graphic-organizers
Lewis, Gareth. (2015, December 13). Being a Lifelong Learner. This 
Education. [Blog post]. Retrieved April 26, 2017 from https://
thiseducationblog.wordpress.com/2015/12/13/being-a-lifelong-
learner/
5egion 3 (ducator Certification 3rogram ((C3). (n.d.) *raphic 
Organisers, In The Teacher Toolkit: Tools. Retrieved April 26, 
2017 from http://www.theteachertoolkit.com/index.php/tool/
graphic-organizers
Sandbox Networks, Inc. (n.d.). Graphic organizers: lesson planning. 
In TeacherVision. Retrieved April 20, 2017 from https://www.
teachervision.com/lesson-planning/graphic-organizer
Author information
Sarah Hanley is Head of Humanities and a classroom 
teacher at Gilson College, Taylors Hill, VIC 
Figure 4: Student work sample of the Cause and Effect graphic organiser- by Karin
TEACH Journal 12-1.indd   24 30/7/18   7:54 pm
Teaching & Professional Practice
A shout out about Teaching for 
Artistic Behaviour [TAB] 
Valerie Clark
Burrabadine Cornerstone Christian School, Dubbo, NSW
val.clark@cornerstone.edu.au
Key words: Artistic behaviour, choice, 21st century 
skills, teaching
I never, ever, thought I’d be that teacher—the 
one you hear screaming at the kids in their class 
from half a mile away—until I became one.
I’m not a shouter. At least I wasn’t a shouter 
until, after over 20 years teaching in high 
schools, I began working as a specialist art 
teacher in a primary school. 
How did I move from good behavioural 
management strategies and a working pedagogy 
in the high school art room to bored, non-
compliant behaviour in the primary school? How 
did I find my way back from hating art classes as 
much as the kids did to an environment where 
we all are engaged, look forward to and love 
what we do?
How it happened!
Subscribing to many art Facebook pages, it was only 
a matter of time before the ‘fb algorithm’ locked into 
my interest. Teaching for Artistic Behaviour (TAB) 
appeared on my side bar and, after clicking on the 
page, a pedagogy and practice was discovered that 
completely changed my perception of teaching art 
and I joined a community of over 440 TAB teachers.
I devoured books and articles on TAB/choice 
based education, scoured the TAB website and 
haunted the TAB Facebook page. There were many 
‘Aha’ moments, but it was this phrase that gelled 
for me: ‘The real product of art education is not the 
works of art, but the child...What you need to do as 
a teacher of art is create kids who make good art, 
create kids who think well as artists, who have an 
artistic mind.’
There was no turning back. I don’t know the 
context of this Arundhati Roy (n.d.) quote: “The 
trouble is that once you see it, you can’t unsee it,” 
but I saw it, I couldn’t un-see it. 
Although this article is about my research into 
and experiences and understanding of TAB in the 
primary school, this pedagogy has been successfully 
implemented in middle schools in the USA since the 
1970s.
A quick introduction to TAB
“Teaching for Artistic Behaviour is a grassroots 
organisation developed by and for teachers and 
supports choice based art education. The concept 
emerged over 30 years ago in Massachusetts 
classrooms through the need for more authentic art 
making experiences” (TAB, n.d.a, para. 5). Its tenant 
embraces the ‘students as artists’ (TAB, n.d.b, para. 
2.)
“The essential goal of art teaching, (is) to inspire 
children to behave like artists—to try on the artist’s 
role—to feel what it is to gather an art idea on one’s 
own and act on it. The goal is to reveal to children 
that art comes from within themselves—not from 
the teacher. The goal is to demystify art, and assure 
children, through the teacher’s deeds and words, 
that art is found in familiar places and ordinary 
environments, accessible to everyone. It is to bring 
children closer to art—nearer to themselves, to their 
own views and visions” (Szekely, n.d., para. 1).
It is to acknowledge the student as Artist.
The student as artist
In a TAB, choice based, Art studio, “Children take 
ownership of the art ideas they are developing. The 
teacher’s role shifts from authoritarian to enabler, 
facilitator, consultant, coach and collaborator” (Gaw, 
2003, para. 1). 
Students “experiment with the materials and 
techniques of the artist, work with materials they 
love, and engage with ideas in personally meaningful 
ways. Additionally, learners in a studio setting 
collaborate with other artists, explore, try, fail, 
practice, dream, and reflect. These experiences, 
practices and behaviours define the work of the artist 
…” (Hathaway, 2013, p. 13).  
 This pedagogy enables students to  “... 
rehearse and practice the kinds of personal 
explorations they can make on their own outside 
of class. From this point of view, art class is not 
the ultimate destination for our students’ activity 
as artists but simply the launch pad where we give 
them the impetus and directions to take off on their 
own” (k, 2003)..’
Typically this activity occurs in ‘Centres.’ 
Children take 
ownership of 
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